49
Introduction be an important prerequisite for heightened sport competence as such perceptions reflect 149 coaches' abilities to develop athletes' technical abilities and teach the skills of their sport 150 (Feltz et al., 1999) . Given perceptions of coaching effectiveness are thought to be largely 151 based on the coaching behaviors athletes observe (see Horn, 2008) , it is assumed coaches 152 perceived to be high in technique effectiveness should engage frequently in effective 153 technical coaching behaviors. Support for this supposition is seen in research that has shown 154 coaches who provide technical instruction during practice produce athletes with higher levels 155 of perceived competence (Falcão, Bloom, & Gilbert, 2012) . Thus, coaches perceived to be 156 high in technique effectiveness should have athletes who report higher levels of sport 157 competence. However, this possibility has not been empirically tested to date.
158
The final athlete-level outcome of effective coaching outlined by Côté and Gilbert 159 (2009) was character. According to Boardley and Kavussanu (2009) , coaches perceived to be prosocial behavior . Further, Boardley and Kavussanu (2009) (Krane & Baird, 2005) . To this end, in 183 the current study we tested the study hypotheses with athletes from both the United Kingdom
184
(UK) and Malaysia to provide a more comprehensive understanding of the ubiquity of the 185 study findings between these two cultures. These two specific cultures were selected because 186 there are notable differences between these two cultures with respect to coach development.
187
Whereas in the UK there is a strong emphasis on performance and competitive success in 
The Current Research
The primary aim of the current study was to examine whether athletes' perceptions of 196 their coach's effectiveness predicted variables representing the four athlete-level outcomes of 197 effective coaching outlined by Côté and Gilbert (2009 perceptions of the coach-athlete relationship (Feltz et al., 1999; Jowett & Ntoumanis, 2004) , athletes' sport confidence (Boardley et al., 2015; Feltz et al., 1999) (Feltz et al., 1999; Vierimaa et al., 2012) , and (d) athletes' perceptions of 206 their coach's character building effectiveness would positively predict athletes' moral identity 207 Feltz et al., 1999) . Kavussanu et al., 2008) . We used three of the four subscales from the 229 adapted scale: motivation (7 items), technique (6 items) and character building (4 items).
230
Instructions informed athletes that coaches differ in their ability to positively affect and 231 improve the learning and performance of their athletes, before asking them to rate how 232 effective their coach was for each item. Example items were "build the self-esteem of his/her 233 players" (motivation), "demonstrate the skills of his/her sport" (technique), and "instill an 234 attitude of good moral character" (character building). The main difference between the 235 modified CES and the original scale is that in the original scale, coaches are asked to rate 236 how confident they are in their own ability using a scale from 0 (not at all confident) to 10 237 (extremely confident). In contrast, in the modified scale athletes are asked to rate their coach's 238 effectiveness using a scale ranging from 0 (not at all effective) to 10 (extremely effective).
239
This modified scale has been used successfully with university athletes, with Boardley et al.
11-item Coach Athlete Relationship-Questionnaire (CART-Q; Jowett & Ntoumanis, 2004) .
244
This questionnaire is composed of three subscales that break down the coach-athlete 245 relationship into closeness (4 items), commitment (3 items) and complementarity (4 items).
246
Example items are "I trust my coach" (closeness), "I feel committed to my coach" caring, friendly, honest and generous). Athletes were asked to read these nine traits and then 280 respond to five items (e.g., "Being someone who has these characteristics is an important part 281 of who I am") using a 7-point scale ranging from 1 (strongly disagree) to 7 (strongly agree).
282
Evidence supporting the construct validity and internal consistency (alpha coefficients of . 83 283 and .85; Reed & Aquino, 2003) of this scale has been presented in several studies (e.g.,
284
Aquino, Reed, Thau, & Freeman, 2007; Reed & Aquino, 2003 athletes being more satisfied with their coach, leading to stronger coach-athlete relationships.
380
It may also be due to heightened perceptions of compatibility between coach and athlete, as 381 past research has shown female basketball players who perceived high compatibility with 382 their coach evaluated their coach's behaviors more positively (Kenow & Williams, 1999 Tonsing, Myers, & Feltz, 2004) . This finding reinforces the potential importance of coach 400 motivation effectiveness for athlete sport confidence. (Vierimaa et al., 2012) . Thus, these finding reinforce the possible importance of 412 coach technique effectiveness for the enhancement of athlete sport competence. were used throughout, it is still possible the study findings were affected to some degree by 460 issues such as social desirability (Reynolds, 1982) , and anchoring effects, and time pressure
461
(see Paulhus & Vazire, 2007 
Connection

United Kingdom
Step 1 
Confidence
United Kingdom
Step 1 Step 2 27.65
Motivation Effectiveness .14 .02 .31 5.25*** .14
Malaysia
Step 1 Step 2 54.67
Note. Sport experience was expressed in years; Sex was coded 0 for females and 1 for males; Sport type was coded 0 for individual and 1 for team. *p < .05, **p < .01, ***p < .001
Motivation Effectiveness .13 .01 .42 7.39*** .19
Moral Identity
United Kingdom
Step 1 Step 2 23.84
Character Building Effectiveness .12 .02 .27 4.88*** .17
Competence
United Kingdom
